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LAWS 

All of the laws identified—ADA, Section 504, HB 2197—espouse the same intent, which is “equal access and equal opportunity”.  The obligation of the institution (public or private), as a whole, is to provide qualified individuals with disabilities equal access and equal opportunity to any programs, goods, or services it offers (or contracts with to offer).  A brief synopsis of the laws and key terms are listed and defined below.

Americans with Disabilities Act (ADA; Public Law 101-336), enacted 26 July 1990, provides comprehensive civil rights protections to individuals with disabilities in the areas of employment, public accommodations, State and local government services, and telecommunications.  The ADA expanded the scope of Section 504 beyond those entities receiving federal funding.

Title I (Employment)  No covered entity shall discriminate against a qualified individual with a disability because of the disability of such individual in regard to  job application procedures, the hiring, advancement, or discharge of employees, employee compensation, job training, and other terms, condition, and privileges of employment. (Public Law 101-336, Section 102 (a))

Title II (State and Local Government Services)  Subject to the provisions of this title, no qualified individual with a disability shall, by reason of such disability, be excluded from participation in or be denied the benefits of the services, programs, or activities of a public entity, or be subjected to discrimination by any such entity.  (Public Law 101-336, Section 202)

Title III (Public Accommodations and Commercial Facilities)  No individual shall be discriminated against on the basis of disability in the full and equal enjoyment of the goods, services, facilities, privileges, advantages, or accommodations of any place of public accommodation by any person who owns, leases (or leases to), or operates a place of public accommodation.  (Public Law 101-336, Section 302(a))

Tile IV (Telecommunications)  Addresses telecommunication relay services for hearing-impaired and speech-impaired individuals, and closed-captioning of television programs, videos, and movies.

Title V (Miscellaneous)

Section 504 of the Rehabilitation Act, enacted 1973 and amended in 1978, provides that no otherwise qualified individual with a disability in the United States, as defined in section 7(20), shall, solely by reason of her or his disability, be excluded from the participation in, be denied the benefits of, or be subjected to discrimination under any program or activity receiving Federal financial assistance or under any program or activity conducted by any Executive agency or by the United States Postal Service. (source: Section 504 of the Rehabilitation Act)

HB 2197  Electronic & Information Technology Act (April 2004)

SECTION 2. NEW LAW A new section of law to be codified in the Oklahoma Statutes as Section 41.5t of Title 62, unless there is created a duplication in numbering, reads as follows:

A. The Information Services Division of the Office of State Finance shall work in conjunction with the Department of Central Services to assure state compliance regarding accessibility of information technology for individuals with disabilities based on

the provisions of Section 508 of the Workforce Investment Act of 1998.

B. When developing, procuring, maintaining or using information technology, or when administering contracts or grants that include the procurement, development, upgrading, or replacement of information technology each state agency shall ensure, unless an undue burden would be imposed on the agency, that the information technology allows employees, program participants, and members of the general public access to use of information and data that is comparable to the access by individuals without disabilities.

SECTION 3.

4. “State agency” means any office, officer, bureau, board, counsel, court, commission, institution, unit, division, body or house of the executive or judicial branches of the state government, whether elected or appointed, excluding political subdivisions of the state. State agency shall include the Oklahoma State Regents for Higher Education, the institutions, centers, or other constituent agencies of The Oklahoma State System of Higher education, the State Board of Career and Technology Education and

Technology Center school districts; and

5. “Undue burden” means significant difficulty or expense, including, but not limited to, difficulty or expense associated with technical feasibility.
( source:  House Bill 2197. emphasis added.)

KEY TERMS

(source: ADA Handbook)

ADA Accessibility Guidelines – The ADA Accessibility Guidelines (ADAAG) are the architectural standards issued by the Access Board to implement the accessibility requirements of the ADA.  To meet these requirements, private entities must use the ADAAG when designing, constructing and altering buildings.  Public entities have the choice of using the ADAAG or the Uniform Federal Accessibility Standards (UFAS), which are the standards for section 504 compliance.

Auxiliary aids – devices or services that compensate for a disabling condition.  The term includes qualified interpreters or other means of communications (such as telecommunications devices for the deaf—TDDs/TTYs) for hearing-impaired people; qualified readers; taped texts or other devices for sight-impaired people; adaptive equipment; and other similar services and actions.

Barrier-free environment – An environment that contains no obstacles to accessibility and usability by people with disabilities.  Section 504, which emphasizes the concept of program accessibility, does not mandate a barrier-free environment in existing facilities.  Barriers may exist under Section 504 as long as they do not impinge on program accessibility.  New construction and alterations by federal funds recipients must feature a barrier-free environment, however.

Equal opportunity – Equal opportunity for qualified people with disabilities is an objective of Section 504.  This goal translates into the achievement of accessibility, the provision of benefits, services and aids that are equally effective for disabled and non-people with disabilities, and programs and activities that are otherwise free from discrimination based on disability.  Equal opportunity, and not merely equal treatment, is essential to eliminating discrimination.  Identical treatment will not in some cases afford people with disabilities the adjustments or accommodations required to achieve equal opportunities to work, learn or receive services.

Equally effective – This term refers to "equivalent" as opposed to "identical" aids, benefits or services.  Although not defined in the DOJ government-wide regulations, HHS’s regulations applicable to its recipients (Appendix III:C) and subsequent analysis state that to be equally effective, an aid, benefit or service need not produce equal results; it must merely afford equal opportunities for people with disabilities to achieve equal results, or to gain equivalent benefits and reach the same level of achievement as non-people with disabilities.

Individuals with disabilities – any persons who: (1) have a physical or mental impairment that substantially limits one or more major life activities (i.e. caring for one’s self, performing manual tasks, walking, seeing, hearing, speaking, breathing, learning and working); (2) have a record of such an impairment (have a history of, or have been misclassified as having, a mental or physical impairment that substantially limits one or more major life activities); or (3) are regarded as having such an impairment (Appendix III:B:1, 41.31 of the government-wide Section 504 regulations).


"Regarded as having such an impairment" may mean: (a) having a physical or mental impairment that does not substantially limit major life activities but is treated by a recipient as constituting such a limitation; (b) having a physical or mental impairment that substantially limits major life activities only as a result of the attitudes of others toward such an impairment; or (c) having no physical or mental impairments, as this term is defined, but is treated by a recipient as having such an impairment.


Under (1) above, only physical or mental disabilities are included; environmental, cultural or economic disadvantages are not in themselves covered, nor are homosexuality, age or prison records.  A person who has any of these characteristics and also has a physical or mental impairment would be covered.


Under (2) above, people who have a history of a disabling condition (e.g., mental or emotional illness, heart disease or cancer) but no longer have the condition, and people who have been incorrectly classified as having such a condition, are protected against discrimination.


Under (3) above, people are protected by Section 504 who are ordinarily considered to be disabled but do not fall within the first two parts of the statutory definitions, such as people with a limp.  This part of the definition also includes some people who might not ordinarily be considered disabled but are treated, such as people with disfiguring scars or people with no impairment.

Physical or mental impairment – (1) any physiological disorder or condition, cosmetic disfigurement, or anatomical loss affecting one or more of the following body systems:  neurological; musculoskeletal; special sense organs respiratory, including speech organs; cardiovascular; reproductive; digestive; genitourinary; hemic and lymphatic; skin; and endocrine; or (2) any mental or physical disorder, such as mental retardation, organic brain syndrome, emotional or mental illness and specific learning disabilities.


The term "physical or mental impairment" includes, but is not limited to, diseases and conditions such as orthopedic, visual, speech, and hearing impairments; cerebral palsy; epilepsy; muscular dystrophy; multiple sclerosis; cancer; heart disease; diabetes; mental retardation; emotional illness; past drug addiction and alcoholism (Appendix III:B:1, 41.31 of the government-wide 504 regulations).

Program accessiblity – "Program accessibility" is perhaps the key term in Section 504 because federal funds recipients must ensure their programs and activities are accessible to and usable by people with disabilities.  Program accessibility is a flexible principle allowing recipients to comply based on individual responses to their existing conditions and the needs of their disabled participants.  In many instances, programs and activities may be made accessible through slight modifications and adjustments in procedures, practices and policies.  In others, building renovation or construction may be required.  But structural change is required only if program accessibility cannot be achieved effectively through other means (Appendix III:B:1, 41.56-41.57 of the government-wide Section 504 regulations).

Qualified individual with a disability – An individual who (1) with respect to employment, is a disabled person who, with or without reasonable accommodation, can perform the essential functions of the job in question; and (2) with respect to services, is a disabled person who meets the essential eligibility requirements for the receipt of such services.  Also, the final regulations for HHS recipients (Appendix III:C) define qualified disabled person with regard to education as a disable person who meets the academic and technical standards requisite to admission or participation in the institution’s programs and activities.


Factors such as safety may be considered in determining whether a disabled person is qualified.  Such considerations are appropriate and are not considered violations of Section 504 as long as they are based on facts relating to the individual’s qualifications, rather than assumptions or stereotypes.  


In its decision in Southeastern Community College v. Davis, the U.S. Supreme Court held that ‘a disabled person may be required to meet…the necessary physical qualifications’ to be qualified for participation in a program or activity.  The Court held that legitimate physical requirements may be taken into account in determining someone’s qualifications for program participation, and stated that ‘(a)n otherwise qualified person is one who is able to meet all of a program’s requirements in spite of his handicap’ [emphasis added].

Qualified interpreter – means an interpreter who is able to interpret effectively, accurately, and impartially both receptively and expressively, using any necessary specialized vocabulary.  

Readily achievable – Under Title III of the ADA (relating to public accommodations), this term means easily accomplishable and able to be carried out without much difficulty or expense.  Factors to be considered include, but are not limited to, the nature and cost of the action; overall financial reources of the covered entity and facility or facilities involved; the number of people employed at such facility; and the type of operation(s) of the covered entity, including the composition, structure and functions of the workforce of the covered entity.  Note the factors here are similar to those under "undue hardship" below, as applied to employment decisions under Title I of the ADA and Section 504.

Reasonable accommodation – is the principle by which an organization’s employment opportunities must be made accessible to qualified people with disabilities.  Under Section 504 (and the ADA), organizations are required to make certain adjustments to the known physical and mental limitations of otherwise qualified disabled applicants and employees, unless it can be demonstrated that the accommodation would impose an undue hardship on the operation of the program (see discussion below of "undue hardship").  For example, an employer might be required to rearrange office furniture to allow for passage of a wheelchair, relocate some offices or classrooms to a ground floor or other accessible location, or relieve a deaf file clerk of phone responsibilities.


Under Section 504, such accommodations may be required to ensure equal employment opportunities for people with disabilities.  However, no essential job functions need be altered or new jobs created as an accommodation for people with disabilities (Appendix III:B:1, 41.53 of the government-wide Section 504 regulations).

Section 504 -- means Section  504 of the Rehabilitation Act of 1973 (P.L. 93-112, 87 Statute 394(29 U.S.C. 794)).

Undue hardship – A recipient must make reasonable accommodation to the known physical or mental limitations of an otherwise qualified disabled applicant or employee unless it can demonstrate that such accommodation would impose "undue hardship" on the operation of its program.  The regulations provide no precise criteria for determining when an accommodation becomes an undue hardship (Appendix III:B:1, 41.53 of the government-wide Section 504 regulations).

Viewed in its entirety – Recipients must ensure that, when viewed in its entirety, a program or activity is accessible to disabled individuals.  Not every component of a program or activity, therefore, must be accessible for program accessibility to be achieved.  For example, if a university offers several sections of a particular course, not all sections of the course need be made accessible to people with disabilities, as long as enough sections are accessible to permit full participation by people with disabilities.

DISABILITY SUPPORT SERVICES

Association on Higher Education and Disability (AHEAD) Program Standards*:

· Consultation / Collaboration / Awareness

· Information Dissemination
· Faculty / Staff Awareness
· Academic Adjustments
· Instructional Interventions
· Counseling and Advocacy

· Policies and Procedures

· Program Development and Evaluation

· Training and Professional Development

*complete version with sub-categories at AHEAD web site (www.ahead.org under “Resources”)

Source:  Shaw, Stan; Dukes III, Lyman.  “Program Standards for Disability Services in Higher Educations”, J of Postsecondary Education and Disability, Spring 2001, Vol 14, No 2, pp 84-85.

Academic Adjustments

Common academic adjustments should include the items listed below.  Accommodations and services are determined on a case-by-case basis.  Considerations are made based on the documentation of the disability, the functional impact(s), the essential elements of the course/etc., the requirements, and what is appropriate, reasonable and/or feasible.  [See: Decision-Making Process for more detail.]
· Instructor notification of accommodations

· Extended exam time

· Reader/scribe/aide

· Separate testing environment

· Assistive technology (e.g. screen magnification, screen reader, voice recognition, closed circuit TV, scanner/reader, touch pad/track ball, computers w/ spell- and grammar-check, Braille printer, assistive listening device)

· Seating (accessible tables, chairs, assigned seating)

· Accessible texts (tape, disk/CD, e-text, large print, Braille)

· Priority enrollment

BUDGET

How an institution determines to address the costs associated with accessibility is an internal decision.  Some approaches are noted below.  External agencies, such as Office of Civil Rights (OCR) and the courts, view the institution as one entity.  As such, the argument of “undue financial burden” has never been an arguable defense.  Institutions that are part of a larger system (e.g. State Regents) or that have endowments have an even more difficult time making such a case.

From the perspective of institutional accountability and integrated access, it is best incorporated into daily operations.  New construction, new purchases, employee work environment, establishing policies and procedures, all should address access upfront as a part of the general operational budget and/or process.  Cost considerations include:

Physical access (e.g. sidewalks, doors, bathrooms, parking spaces, ramps/elevators)

Technological access (e.g. e-mail system, library catalog system, computers & software, web pages, on-line courses)

Services (e.g. sign language interpreters, large print, Braille, reader/scribe)

Any program or service offered on campus needs to be accessible to students, faculty, and staff.  Additionally, the public (i.e. the community at-large) must be afforded access to those things that they are eligible to attend/partake in.

Budgeting designs:

· Disability Support Services

A budget is provided to DSS from which all disability-related costs are addressed.  

· Administrative Fund

A centrally administered budget exists that is tapped by all departments for disability-related costs.

· DSS/Administrative hybrid

A parallel budget system to address student service needs vs. “other” campus needs.

· Individual Operating Budgets

Costs related to access are incorporated into each unit/department’s daily operations.  Additional needs and/or excessive costs can be obtained from a more central, well-funded budget, if necessary.

With a broad scope of access issues and the various entities that govern them, it is difficult for one person/office to exclusively manage it all—financially OR managerially.  Creating a system that incorporates access allows one person/office the ability to monitor more effectively.

PHASES OF CONTACT


TRANSITION & POSTSECONDARY V. HIGH SCHOOL

Informative Links:

· Student Disability Services web site—Frequently Asked Questions
http://www.okstate.edu/ucs/stdis/FAQ.html
· Oklahoma City Community College web site—collaborative reference resource
http://www.okc.cc.ok.us/clong/DisServ/sectionH1.html
· Oklahoma Association on Higher Education and Disability (OK-AHEAD)
www.okahead.org  “Resources”(“Transition Handbook”
· MISSOURI COLLEGE GUIDEBOOK:  Missouri Higher Education Opportunities for Students with Disabilities
http://www.stlcc.cc.mo.us/fv/moahead/moahead_guidebook/toc.html
· SUNY at Buffalo web site—Effective College Planning
http://cat.buffalo.edu/transition/ECPC.html
· Dept of Education OCR pamphlet on transition issues
http://www.ed.gov/ocr/transition.html

ADVISING & COURSE SELECTION

Self-disclosing to academic advisor:

· What is important for him/her to know to better help you put together a manageable schedule?

more alert, do better in early morning;

joints/body aches in early morning;

topics re: ‘x’ trigger reaction (e.g. seizure, anxiety, post traumatic stress);

difficult topics require more time (e.g. math, foreign language);
need time to eat and take medication(s) at certain time(s) of the day.

· What factors/variables are important in choosing your classes?

class format (small group discussion v. large lecture);

teaching style;

exam format (essay v. multiple choice);

amount of reading;

number of credit hours (desired or manageable v. advised or required)

Course selection:

· Is math an area of difficulty for you?

Create a schedule that will allow more time for difficult topics—fewer credit hours—for that semester.

Discuss taking the course(s) in the Summer, through Independent Study & Correspondence, at another school (e.g. community college).

· How do you handle a lot of reading?

Inquire how much reading is required in the courses you will be taking.

Get texts early and begin reading ahead.

Ask about books on tape or other means of reading texts.

· What foreign language experience have you had?  Is it required for your major? 
 Identify options & info (e.g. majors or schools w/o language requirement; alternatives to language, such as "area of concentration" or computer skills or culture courses; degree options, B.A. vs. B.S.).

Differences that matter:

· M/W/F classes are approximately 1-hour long; T/Th classes are approximately 

1 ½-hours long.  What difference does that make for you?

number days/week of being in-class for continuity, practice, (2 v. 3);

amount of time required to pay attention, be seated in class (1 v. 1 ½).

· What about large classes v. small classes? Options of how to meet needs, i.e. permission from instructor for enrollment in full courses;

different course for same requirement;

take in summer v. fall v. spring (be sure course is offered that semester);

ability to hear, see, focus, interact;

ask about Priority Enrollment as appropriate option.

· How many hours do you think that you want to take? 

 rule-of-thumb is 1-hr in-class = 3-hrs out-of-class preparation;

impact on scholarship, financial aid, Voc Rehab, other;

concern of time (years to graduate, cost) v. level of achievement (gpa).

· When are you most alert?  Is there anything that would affect you taking AM classes?  PM classes?

· How much time are you allowing between classes?  

amount of time necessary to get to next class (look at the map!)

ability to get organized before beginning class, to re-focus; 

possible time necessary to prepare for class (e.g. read, write lab report, review notes, complete project).

desired time to relax, study, eat, take medication(s), etc.

Course style:

· Instructor style – how do you learn best (lecture, participation, read on own)?

· Test format – explain to the academic advisor or consider how you do on different types of tests (multiple choice, essay, short answer).

*Talk with instructor/department and/or look at a syllabus BEFORE enrolling in a course.  Many syllabi are on-line.

source:  “College 101: Students with Disabilities” –Oklahoma State University


STUDY SKILLS, SELF-ADVOCACY, ACCOUNTABILITY

· Enhance independent study skills, learning strategies

· Learn to better articulate needs, impact of disability, direct interaction with faculty

· Assume greater accountability in addressing needs(e.g. contact publishers for accessible texts, make requests for services early/timely, meet and review with instructors the identified accommodations, utilize campus and/or secure own equipment, technology

· Assess degree requirements and identify appropriate options

· Discuss graduate school needs 


WORKFORCE RECRUITMENT PROGRAM

-federal on-campus recruitment program for students with disabilities; creates national pool for employer reference

Sample letter from Career Services and Disability Services offices implementing this program on campus posted below.  Another example of cooperative efforts across campus and a mindset of institutional responsibility.

DATE

To:
All Interested Students

From:
Career Services


Student Disability Services/ADA Compliance

Re:
Workforce Recruitment Program

The Workforce Recruitment Program is through the President’s Committee on Employment of People with Disabilities, co-sponsored by the Department of Defense and Department of Labor.  A brief description is enclosed.  Career Services in conjunction with Student Disability Services has arranged for a recruiter to come to campus to interview on Monday, 2 February.  

The information obtained by the recruiter is put in a database, which is available to private sector employers through the President’s Committee’s Job Accommodation Network.  Interview evaluation forms are made available to potential employers in the federal and private sectors.  Permanent positions may be offered at any time during the year.  Summer jobs are usually offered by 1 June.  

This program occurs annually with interested colleges/universities, and YOUR INSTITUTION is committed to continuing the program here.  For the recruiter to come to campus, a minimum of seven (7) interviews needs to be scheduled.  If you are interested, contact Career Services (PH #) to schedule an interview appointment by 5:00pm Wednesday, 28 January.  The first appointment will be at 8:30am, with the last one scheduled at 4:30pm.  An application packet, which can be picked-up from Career Services (LOCATION) or Student Disability Services (LOCATION), must be completed prior to the interview.  An unofficial transcript is also required.

If you have any questions, or need assistance with any of the materials, please notify either Career Services (PH #) or Student Disability Services (PH #).  We are glad to be able to provide this opportunity to students here at YOUR INSTITUTION.  Good luck.

WRP contact:  Betsy Kravitz (202-693-7860) kravitz-betsy@dol.gov 

http://www.wrpjobs.org/pages/1/index.htm
 http://www.dol.gov/odep/programs/workforc.htm
DECISION-MAKING PROCESS 

Student Accommodation Model (S.A.M.)
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developed by M. Shuttic for NASPA presentation (1998); revised 9/02

listed at OK-AHEAD (Oklahoma Assoc of Higher Ed & Disabilities): www.okahead.org
BEST PRACTICES

I.  ELIGIBILITY CRITERIA

(to be listed in brochure)

After completion of admission, students should contact Student Disability Services to initiate their request for services.  Provision of services includes an intake process during which documentation of the disability is gathered and appropriate strategies and resources are identified.  Students must provide documentation of their disability prior to receiving services.  Students should submit documentation from a qualified professional stating the nature and severity of the disability, the diagnostic procedures used, and recommendations for assistance.  Students with Learning Disabilities or Attention  Deficit/Hyperactivity Disorder must submit documentation of an adult evaluation from one of two sources:

Students diagnosed prior to graduation from an accredited high school can submit the psychoeducational evaluation on file at the respective high school;

Students diagnosed after completion of high school must submit a psychoeducational evaluation performed by an appropriately qualified professional.  

Information obtained is confidential and is used solely for the purpose of identifying appropriate support services.

(source: Oklahoma State University, Student Disability Services’ brochure)

LD/ADD DOCUMENTATION GUIDELINES
Re:

Learning Disability & Attention Deficit Disorder Documentation

This handout is in order to help students receive, and be able to provide, appropriate disability documentation.  

Standards and practices regarding how people are diagnosing Learning Disabilities (LD) and Attention Deficit Disorder (ADD--with and without hyperactivity) still vary widely.  For service providers in higher education it is a concern nationally.  In addition to identifying the presence of a disability, the documentation is utilized to establish a" substantial limitation" to learning (due to the disability) as stated in Section 504 of the Rehabilitation Act and the Americans with Disabilities Act (ADA), and to aid in determining appropriate accommodations.  Having a disability diagnosis does not necessarily entitle a person to, nor require, accommodations.  The presence of a disability and the fact that it "substantially limits one or more major life activity (e.g. learning)" establishes such a need.  These are the criteria used in providing services in postsecondary education.

The recency (adult evaluation) and thoroughness of testing are essential in verifying the existence of a disability and the need for accommodations.  Clearly defining documentation standards will help to assuage questions and concerns regarding the legitimacy of LD and ADD.  Consistency in what evaluators are doing, as well as what postsecondary institutions are requiring, are necessary goals.  A brief statement that "x" student has LD or ADD, or is under a pharmacological treatment for such, is insufficient.  The following guidelines from the Association on Higher Education and Disabilities (AHEAD) note the standards to which postsecondary service providers are looking with respect to documentation, and are congruent with DSM-IV diagnostic procedures.  A summary of the key points is listed below.

Historically, information-sharing between disability service providers and disability evaluators/campus colleagues occurs far too infrequently.  Hopefully this letter will help to clarify the standards and expectations for disability documentation and, mostly, to assist eligible students in accessing educational opportunities and acquiring the accommodations needed to be successful.

Guidelines for Documentation of Learning Disabilities
1)  Testing must be comprehensive.  More than one assessment device should be administered for the purpose of diagnosis.  Testing must address, at the minimum, the following three domains: 


APTITUDE:  A complete intellectual assessment with all sub-tests and 

standard scores reported.

ACHIEVEMENT:  A comprehensive academic achievement battery is essential

with all sub-tests and standard scores reported for those sub-tests administered.  The battery should include current levels of academic functioning in relevant areas such as reading (decoding and comprehension), mathematics, and oral and written language.

Note: The Wide Range Achievement Test (WRAT) used alone is an insufficient diagnostic tool.  It should be used for screening or in conjunction with other achievement tools (e.g. Woodcock-Johnson-R)

INFORMATION PROCESSING:  Specific areas of information processing (e.g. short- and long-term memory, sequential memory, auditory and visual perception/processing, processing speed, executive functioning and motor ability) should be assessed.

2)  Documentation must be current.    In most cases, this means within the past three years.  For older documentation, it should be an adult evaluation (16+ yrs old).   The evaluation must include a clear diagnostic statement.  Evidence of a substantial limitation to learning or other major life activity must be provided.  Individual "learning styles," "learning differences," "academic problems" and "test difficulty or anxiety," in and of themselves, do not constitute a learning disability.  Avoid using terms such as "suggests" or "is indicative of."

Provision of reasonable accommodations and services is based on assessment of the impact of the disability on academic performance at a given time in a student's life.  Therefore, the best assessment will be made with recent and appropriate documentation relevant to the student's learning environment.  

3)  Professionals conducting assessment and rendering diagnoses of specific learning disabilities must be qualified to do so.  Experience in working with an adult population is essential.  Diagnostic reports must include the names, titles, and professional credentials of the evaluator(s) as well as the date(s) of testing.  All reports should be on letterhead, typed, dated, and signed.

Guidelines for Documentation of Attention Deficit Disorder
1)  Testing must be comprehensive.  More than one assessment device should be administered for the purpose of diagnosis.  Examples of appropriate testing are:

WAIS-R; Woodcock-Johnson-R Achievement Test; Conners AD/HD Rating Scale; Copeland Symptom Checklist for Adult ADD

2)  Documentation must be current.    In most cases, this means within the past three years.  For older documentation, it should be an adult evaluation (16+ yrs old).   The evaluation must include a clear diagnostic statement.  Evidence of a substantial limitation to learning or other major life activity must be provided.  Individual "learning styles," "learning differences," "academic problems" and "test difficulty or anxiety," in and of themselves, do not constitute a disability.

Provision of reasonable accommodations and services is based on assessment of the impact of the disability on academic performance at a given time in a student's life.  Therefore, the best assessment will be made with recent and appropriate documentation relevant to the student's learning environment.

3) Professionals conducting assessment and rendering diagnoses of specific attention deficit disorders must be qualified to do so.  Experience in working with an adult population is essential.  Diagnostic reports must include the names, titles, and professional credentials of the evaluator(s) as well as the date(s) of testing.  All reports should be on letterhead, typed, dated, and signed.

(adapted from AHEAD LD/ADD(H) Documentation Guidelines)
II.  Creating Access 
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Publish info re: access in ALL materials

· how, where, to whom to make requests for disability-related needs

· availability of services, resources (e.g. alternate format, interpreters)

· denote image of being sensitive, welcoming, helpful by statements such as “Service Animals Welcome” (esp. if “no animal” policy exists) and use of access symbols

Alternate format of materials (have few copies available OR means to give upon request)

· large print

· braille

· tape

· disk  …material on disk can be utilized to provide access in many ways

36” paths of travel; 5’ turn-around space

· doorway

· restroom (entrance, stall)

· aisles

Lowered countertops, raised/adjustable tables

· receiving areas

· work stations

· computer terminals

TDD (telecommunication device f/t deaf) –a.k.a. TTY, TT--same number, designated line OR publish State Relay phone number to use (for Oklahoma the number is “711”)

· MISSISSIPPI   Bell South 800-582-2233(V/T)       

 800-229-5746(STS-English); 866-260-9470(STS-Spanish)

· OKLAHOMA  Sprint   
800-522-8506(V/T)       

                            

800-722-0353(V/T)

                        

877-722-3515(STS)

(Relay Service (by state)
http://www.fcc.gov/cgb/dro/trsphonebk.html
Computer-based material access (compatibility with assistive technology(e.g. screen readers, screen magnification, voice recognition)

· application

· check grades

· enrollment

· on-line courses/coursework

· e-mail

· home pages/web sites

(OK-AHEAD web pg (“Resources”> “Web Access”) http://www.okahead.org/webaccess.html
III.  Postsecondary Policy Resources

(Web Accessibility policy examples)

· National Center on Accessible Information Technology in Education (AccessIT)

University of Washington

http://www.washington.edu/accessit/
· University of Wisconsin-Madison

http://www.doit.wisc.edu/accessibility/
· Southwest Missouri State University

http://wact.smsu.edu/
· University of Oklahoma

http://infoserv.ou.edu/styleguide/accessibility.html
IV.  FULL-TIME STUDENT STATUS 
(guidelines for requesting reduced semester courseload)

1.0    Purpose

1.1    The Americans with Disabilities Act and Section 504 of the Rehabilitation Act of 1973 mandate that institutions of higher Education must make “reasonable accommodations” to the usual academic requirements for students with disabilities where such alterations are not essential to the academic program of the student and where they would not result in undue financial or administrative burdens.  The Department of Education states that modifications to academic requirements, or curricular accommodations may include “changes in the length of time permitted for completion of degree requirements.”  34 C.F.R.'104.44(a)(1996).  Thus, students with qualified disabilities may be entitled to take less than the regularly expected “full-time” academic load and still be entitled to whatever privileges or benefits that are reserved for “full-time” students as determined by the institution of higher education.
4.0    Determination of Eligibility

4.1    The Coordinator of the Office of Student Disability Services will evaluate eligibility for reduced semester course load/full-time status using the following criteria:

a.    Medical documentation that specifically evidences the need for reduced semester course load.
b.    An academic record that substantiates difficulty in being a full-time college student.
c.    Related factors such as employment activities, co-curricular activities, family/personal obligations, inadequate academic preparation, failure to utilize appropriate academic accommodations, and poor class attendance must not be the primary reason(s) for a record of academic difficulty or the need for reduced semester course load.
d.    The load and rigor of the courses proposed for enrollment during the semester that reduced semester course load/full-time status is sought are of sufficient weight to necessitate accommodation. 
 
4.2    In order to evaluate a student’s eligibility for reduced semester course load/full-time status, the Coordinator for the Office of Student Disability Services may require a student to submit specific documentation, including additional medical documentation, academic transcripts, and other records as needed.
(source: Oklahoma State University’s Policies & Procedures)

V.  Request for Review of Curricular Accommodation

5.01

a. A request for a change in curricular or degree requirements in order to accommodate a student with a disability is initiated by filing a request with the Office of Student Disability Services. The Coordinator of the Office of Student Disability Services initially reviews the request to assess whether the student has the ability to complete curricular or degree requirements as ordinarily required by the Department and College. The Coordinator will notify the Director of Student Academic Services of the appropriate College of that assessment and of the accommodation(s) requested by the student. Such notification shall be made within ten (10) working days after the requested accommodation is received by the Coordinator for Student Disability Services. 

b. The College Director of Student Academic Services is responsible for coordinating with appropriate academic unit faculty and college academic officials for the purpose of making a preliminary decision regarding the appropriateness of the requested accommodation. These officials will consider the recommendation of the Coordinator of Student Disability Services and the academic requirements of the curricular degree program at issue. 

c. The preliminary decision of the faculty/college academic officials is required to be in written form, explaining the reasons that such an accommodation should or should not be granted. While each case inherently must be judged on its own merits, consideration should be given to the actions taken in similar cases in the past to ensure fairness and comparable treatment. 

d. In making the preliminary decision, the academic unit faculty and college academic officials shall thoroughly consider the requested accommodation, its feasibility, cost, and effect on the academic program, and discuss other known alternatives that might be available. If the faculty/College academic officials preliminarily conclude that the requested accommodation should be denied, that recommendation must be supported by a rationally justifiable conclusion that available alternatives to the usual academic requirements would result either in lowering academic standards or requiring substantial program alteration and must set forth in detail the factors considered by the faculty/academic officials in arriving at that conclusion. 

e. A copy of the preliminary decision shall be transmitted to the student and to the Dean of the College at the same time. Such recommendation must be transmitted within ten (10) working days following the receipt of the documents from the Coordinator for Student Disability Services. 

f. If the student disagrees with the preliminary decision, the student may file a request for review by the Dean. 

5.02 Forms to initiate such further review may be obtained from the Office of Academic Affairs or the Office of Student Disability Services. The completed from and any attachments must be filed with the Office of the Dean of the respective College within ten (10) working days of the student's receipt of the preliminary decision that an accommodation not be granted, with a copy filed with the Office of Student Disability Services and the Office of Academic Affairs.
(source: Oklahoma State University’s Policies & Procedures)

VI.  REQUEST FOR COURSE SUBSTITUTION

To:

NAME, Director



Student Academic Services

From:

Coordinator



Student Disability Services/ADA Compliance

Re:

Curricular Accommodation Request

Federal guidelines require colleges and universities to provide reasonable accommodations for students with disabilities.  Specific accommodations include changes in the length of time permitted for the completion of degree requirements, substitution of specific courses required for completion of degree requirements, and adaptation of the manner in which specific courses are conducted.

SWD (SSN) has submitted documentation of a DIS.  His/Her disabilities directly impact his/her performance in the areas of writing mechanics, w/ weaknesses in phonologic segmentation and visual sequential recall.  On the basis of the above factors, I would therefore recommend a substitution of the foreign language/ math requirement (LIST REQs) for his/her degree in MAJOR with SUBSTS.

Identification of the “essential elements” of the degree requirements, as well as the specific course requirements, is necessary in determining what substitutions are appropriate.  It is necessary to have learning outcomes objectified in order to make appropriate decisions.  The decision to waive degree requirements is an institutional choice/option, though not a legal requirement.  

I would appreciate an evaluation of this request relative to the essential degree requirements.  It would be advisable to notify the following individuals of the decision:  Department Head, Advisor, Student, and Student Disability Services.  Thank you for your attention to this matter.

VII.  STATEMENT FOR FACULTY SYLLABI.

(provided to Provost for distribution)

According to the ADA, each student with a disability is responsible for notifying the University of his/her disability and requesting accommodations.  If you think you have a qualified disability and need classroom accommodations, contact the office of Student Disability Services (LOCATION).  Please advise the instructor of your disability as soon as possible, to ensure timely implementation of appropriate accommodations.  Faculty have an obligation to respond when they receive official notice of a disability from SDS but are under no obligation to provide retroactive accommodations.  To receive services, you must submit appropriate documentation and complete an intake process during which the existence of a qualified disability is verified and reasonable accommodations are identified.  Call PH # v/t for more information.

VIII.  REQUEST FOR SPECIAL HOUSING ACCOMMODATION

Name:_________________________Student ID#_____________Semester/Yr._______

*The information requested is to document a disability, determine the severity, and will be used to help determine reasonable accommodations for living on-campus.  All disability-related requests require appropriate and complete documentation.  Please have a doctor complete this form and/or attach a doctor’s statement/report (a doctor’s statement/ report will be necessary for classroom accommodations).  The information will be protected as a confidential file in the Student Disability Services office.  Thank you.

1. Disability diagnosis:

2. Tests/Evaluations used to make diagnosis.  Dates & results of tests/evaluations:

3. Brief history of functional issues & severity:

4. Current functional issues & severity:

5. Current prescriptions and/or treatment:

6. Recommendations regarding accommodation needs (pease provide a continuum of possibilities):

return to:  Student Disability Services YOUR ADDRESS 
COURT CASES/OCR FINDINGS

Publication source:  Disability Compliance in Higher Education (LRP Publishers)

RESOURCES

Disability Language (appropriate language/terms)

http://www.ncdj.org/styleguide.html
http://www.suntimes.btinternet.co.uk/info/accterms.htm
http://www1.dshs.wa.gov/dvr/employers/etiquette.htm
http://www.lsi.ku.edu/lsi/internal/guidelines.html
ADA Accessibility Guidelines (ADAAG) www.access-board.gov/
Section 508 www.access-board.gov/*
Web Access Initiative www.w3.org/WAI/
OK Dept of Rehabilitation  Services (DRS)  http://www.onenet.net/~drspiowm (web site lists all DRS state offices, click on “Contact Us”)

-also known as “Voc Rehab” (VR), “Rehab Services”; provides assistance/services to people w/ disabilities toward the goal of employment; services may include tuition assistance, purchase of equipment (e.g. wheelchairs, computer, medications), tutors, job search & placement, an others.

  -Vocational Rehabilitation (VR) -State office
3535 NW 58TH Suite 500,OKC OK 73112-3500

405-951-3400, 800-845-8476 Dir, Linda Parker 

   -Services for the Blind 

P.O. Box 1053, 217 West 5th, Suite 1, Stillwater, OK 74076  

405-372-2017 Regina Mann, counselor

405-522-0505 Christy Baldwin, O&M Training

405-522-0505 Rose Greene, Teacher f/t blind, O&M, Counselor

   -Deaf/HH Services 

P.O. Box 25352, OKC, OK 73125


405-424-2794 TTY, 405-917-7700 v    Judy Fox-Goodrich

Shepherd Mall  2401 NW 23rd Street, Suite 51 Oklahoma City, OK 73107-2407  

405-917-7700 V/TTY out of OKC area 1-800-8338973 V/TTY 
Susan A. Nelson, M.Ed.  

Specialist on Deafness/QAST Co-Administrator/Services to the Deaf and Hard-of-Hearing

   -Client Assistance Program
800-522-8224 James Sirmans (director)  405-424-2794  Helen Kutz

Social Security (SSI, SSDI)

   -SSI/SSDI Disability Determination (through Voc Rehab)

P.O. Box 24400, Oklahoma City 73124 
405-840-7126     



   -http://www.ssa.gov/disability/ (through Social Security Administration)

ADDRESS:  identify local/regional office

800-772-1213, 800-325-0778 TTY  Monday-Friday,7 a.m.-7 p.m. (EST).

Federal Financial Aid 

   -Free Application for Federal Student Aid (FAFSA)  www.fafsa.ed.gov
   *OR* contact the specific college’s Financial Aid Office

   -AWARE -software disks & User Guide re: educational opportunities & financial aid 

Dept of Education, Applicant Systems Divisions, 400 Maryland Ave, SW, Room 4651, ROB-3, Washington, DC 20202  ATTN: AWARE COMMENTS

   -HEATH Resource Center  “Financial Aid” publication  http://www.heath.gwu.edu/   

   -investigate institutional scholarships/financial aid, private scholarships, other resources

AT Projects

-information re: assistive technology (low-tech to high-tech)—resources to purchase, equip loan program, low-interest loans, hands-on experience to try equipment
http://www.techconnections.org/resources/taprojects.html (list of each state’s AT Project)

· OKLAHOMA  ABLE Tech, Oklahoma State University Wellness Ctr, 1514 W. Hall of Fame Rd, Stillwater, OK 74078-2026; Proj Dir: Linda Jaco, 405-744-9864, 405-744-9748, 800-257-1705 v/t, 405-744-2487 fax; homepage:  http://www.okstate.edu/wellness/at-home.htm
· KANSAS  Assistive Tech for Kansans Project, 2601 Gabriel, P.O. Box 738, Parson, KS 67357; Proj Dir: Chuck Spellman, 316-421-6550 x1890, 800-KAN DO IT, 316 421-0954 fax/tty; homepage:  http://www.atk.lsi.ukans.edu
· MISSOURI  Missouri Assistive Tech Project, 4731 South Cochise, Ste 114, Independence, MO 64055-6975; Proj Dir: Diane Golden, 300-647-8557, 660-373-5193, 660-373-9315 tty, 660-373-9314 fax; homepage:  http://www.dolir.state.mo.us/matp/
· TEXAS  Texas Assistive Tech Partnership, UT-Austin, Texas UAP, SZB252-D5100, Austin, TX 78712-1290; I&R: John Moore, 800-828-7829; Proj Dir: Susanne Elrod, 512-471-7621, 512-471-1844 tty, 512-471-7549 fax; homepage:  http://tatp.edb.utexas.edu
Oklahoma Library f/t Blind & Physically Handicapped (OLB)

-provides books-on-tape, 4-track tape players, alternate text format

300 N.E. 18th, Oklahoma City 73105

405 521-3514 http://www.state.ok.us/~library 
Recordings for the Blind & Dyslexic (RFB&D)

–non-profit national organization serving ANYONE w/ a print disability (LD, ADD, VI); provides books-on-tape, e-texts, digital texts

20 Roszel Rd, Princeton, NJ 08540

609-452-0606; 800-221-4792 (book orders)  http://www.rfbd.org
American Printing House f/t Blind (APH)

Prints braille & large print textbooks; supplies teaching aids; products (equip info & sale); Blind/VI resources; listing of accessible books available (Louis Database at http://www.aph.org/louis.htm); braille computer program

1839 Frankfort Ave., P.O Box 6085, Louisville, KY 40206-0085

800-223-1839; 502-895-2405.  http://www.aph.org/aph1.htm
ADA Home Page

-information re: laws, regulations, accessibility guidelines (ADAAG)

800-514-0301, 800-514-0383 TTY www.ada.gov ; http://www.usdoj.gov/crt/ada/adahom1.htm   

Students With Disabilities web pg/listserv

   -National Disabled Students Union (NDSU) - for student's with disabilities of all ages throughout the U.S.  To subscribe to the NDSU List address email to: listserv@listserv.uic.edu   In the body of the message type: SUBSCRIBE NDSU Jane Doe (except use your first name and last name)

  -College Students with Disabilities listserv – www.onelist.com under dac@onelist.com
Learning Disabilities Association of Oklahoma (LDAO)

-resource for students & parents re: LD

contact:  Linda Modenbach, President

918-299-4415 x2437 (Jenks High School)  ldao@fullnet.net
Office of Handicapped Concerns (OHC)

-information & referral; technical assistance re: laws/etc; advocacy; disability concerns

2712 Villa Prom, OKC, OK 73107-2423

405-521-3756  http://www.state.ok.us/~ohc
source:  OK-AHEAD Transition Guide (www.okahead.org)

COSA Handbook

On

Disability Services

*prepared by Mike Shuttic, Coordinator, Student Disability Services/ADA Compliance, Oklahoma State University as an effort between COSA and OK-AHEAD

1st year





Potential student





Soph/Junior





Sr/Grad/Job search





Is there a disability?


Based on definition of disability within ADA/504





Is the student otherwise qualified?


Based on criterion for admission/enrollment





ADMISSION/ENROLLMENT


Is there adequate appropriate documentation?


Based on guidelines/policies, e.g. ETS & AHEAD documentation for LD and ADHD


( current		( thorough


( comprehensive	( appropriate evaluator

















(








(





What is the difficulty/impact?





Is it disability related?





Does it substantially limit him/her?





Is there program access?





Academic


Based on requirements & expectations of course/degree;


Identify essential elements w/ reasoned deliberate process





-OR-





Non-academic


Access as a whole when viewed in its entirety, such as housing, field trip, concert, etc








What is the purpose/goal/outcome?  -OR-  What is the obstacle/inaccessible feature?








Things to consider:


(Give individual “primary consideration”   (No need to “fundamentally alter” program/requirements


(Program “as a whole” to be accessible      (No “undue administrative/financial burden” required


(Provide “equal opportunity”		          (Accommodation to be “equally effective” (v. best)


          (Accommodations of a personal nature exempt
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